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Source

Key Findings

Nelson, J. R, Benner, G. J., Lane, K., & Smith\\B.(2004). Academic
achievement of K-12 students with emotional ancebihal disorders.
Exceptional Children, 71, 59-73.

Kauffman, J. M. (2004). Characteristics of emoticarad behavioral
disorders of children and youth®{@d.). Upper Saddle River, NJ:
Pearson/Merrill Prentice Hall.

Students who engage in high rates of challengitgwtier experience difficulties in
reading, math, and language (Nelson et al. 200d jaa@ more likely to encounter
school failure (Kauffman 2004).

Campbell, S. B. (1995). Behavior problems in prestichildren: A
review of recent researchournal of Child Psychology and Psychiatry,
36, 113-149.

Estimated that approximately 10-15% of young ckitdnave noteworthy behavior problems.

Approximately 50% of preschool children with ext&lining problems continued to show
problems during their school years, with disruptiehavior showing the highest rates of
persistence.

Lavigne, J. V., Gibbons, R. D., Christoffel, K. Ktend, R.,
Rosenbaum, D., Binns, H., et al. (1996). Prevaleatss and correlates
of psychiatric disorders among preschool childdemrnal of the
American Academy of Child and Adolescent Psych2fyp04-214.

Researchers conducted a 5-year longitudinal stéidipaut 500 children 2-5 years old from
pediatric practices in Chicago and determined 28t of the children met criteria

for a diagnosable disorder, with 9% classified agitg a “severe” disorder of social-emational
development.

Arnold, D. H., Ortiz, C., Curry, J. C., Stowe, R.,Nboldstein, N. E.,
Fisher, P. H., et al. (1999). Promoting academécsss and preventing
disruptive behavior disorders through communitytppenship.Journal of
Community Psychology,2389-598.

Challenging behaviors of young children do not dinfade away but, in many cases, continue
deleteriously impact the child’s development anciaacompetence for many years.

Loeber, R., & Farrington, D. P. (1998erious and violent juvenile
offenders: Risk factors and successful intervenfldmusand Oaks, CA:
Sage.

Early behavior problems are highly associated wgnage delinquency, gang membership,
school dropout, and contact with the adult crimjoatice system as adults.

Fox, L., Dunlap, G., Hemmeter, M. L., Joseph, G.&Strain, P. S.
(2003, July). The teaching pyramid: A model for goiging social
competence and preventing challenging behaviooimg children.
Young Children48-52.

Optimal social-emotional growth is a function dfeattion being paid to nurturing relationships
and instructional guidance that directs the younitfijdoward prosocial competence and away
from challenging behaviors.

West, J., Denton, K., & Germino-Hausken, E. (20@0)erica’s
kindergartener: Findings from the early childhoashgitudinal study,
kindergarten class of 1998-99, fall1998ashington, D.C.: U.S.
Department of Education, National Center for Edioceat Statistics.

Data from the Early Childhood Longitudinal Studyealed that 10% of kindergarteners arrive
at school with problematic behavior.

Qi, C. H., & Kaiser, A. P. (2003). Behavior probkewf preschool
children from low income families: Review of théeliature Topics in
Early Childhood Special Education,2B38-216.

Children living in poverty appear to be especiallynerable, exhibiting higher rates of
challenging behaviors than the general population.
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National Institute of Child Health and Human Deystent Early Child
Care Research Network. (2003). Social functionmirst grade:
Associations with earlier home and child care preads and with current
classroom experienceShild Development, 74.639-1662.

When children enter school with problem behaviat poor social skills, those problems
are likely to persist .

Kaufmann, R., & Wischmann, A. L. (1999). Commurstsipporting the
mental health of young children and their familiesR. N. Roberts & R.
R. Magrab (Eds.\Where children live: Solutions for serving young
children and their familiegpp. 175—210). Stamford, CT: Ablex.

Many early childhood programs feel unequipped tettiee needs of children who are
emotionally delayed or have problem behavior.

Arnold, D. H., McWilliams, L., & Arnold, E. H. (199). Teacher
discipline and child misbehavior in day care: Uiglarg causality with
correlational dataDevelopmental Psychology, ,376—287.

Teachers report that disruptive behavior is onghefsingle greatest challenges they face in
providing a quality program, and that there seenisetan increasing number of children who
present with these problems.

Cox, D. D. (2005). Evidence-based interventionagisiome-school
collaboration School Psychology Quarterly, 2073—-497.

The relationships level of the teaching pyramid eidositive Behavior Support) includes
teaching practices that are linked to positiveccbiitcomes in behavior and social skills. Thes
practices include actively supporting children’ayplresponding to children’s conversations;
promoting the communicative attempts of childrethManguage delays and disabilities;
providing specific praise to encourage approptietieavior; developing positive relationships
with children and families; and collaborative teagqiwith colleagues and other professionals.

Grisham-Brown, J., Hemmeter, M. L., & Pretti-Frarag, K. (2005).
Blended practices for teaching young children iclusive settings
Baltimore: Brookes.

The instruction of social and emotional skills riegs a systematic and comprehensive approa
using embedded instruction within planned and nautictivities. Effective teaching strategies
include teaching the concept, modeling, rehearsiig;playing, prompting children in context,
and providing feedback when the behavior occurs.

Byrd, R. S., & Weitzman, M. L. (1994). Predictoffsearly grade
retention among children in the United Stafsdiatrics, 93481-487.

Researchers examining almost 10,000 children feolatthe single best predictor of early scha
failure was the presence of behavior problems.

ol

Gilliam, W. S., & Shahar, G. (2006). Preschool ahid care expulsion
and suspension: Rates and predictors in one #té@ts and Young
Children, 19 228-245.

Study found that almost 40% of preschool teactepented expelling a child each year due to
behavior problems.

Wehby, J. H., Symons, F. M., Canale, J., & Go,1B9g8). Teaching
practices in classrooms for students with emotianal behavioral
disorders: Discrepancies between recommendatiahslaservations.
Behavioral Disorders, 2462-57.

Walker, H. M., Severson, H. H., & Fell, E. G. (1995arly screening
project: A proven child-find processongmont, CO: Sopris West
Educational Services.

Wehby, J. H., Lane, K. L., & Falk, K. B. (2003). &demic instruction

for students with emotional and behavioral disosd&surnal of

Students with severe challenging behaviors (apeldom praised for appropriate behavior
(Wehby et al., 1998), (b) are seldom afforded ¢iffecacademic instruction (Walker,
Severson, & Feil, 1995; Wehby, Lane, & Falk, 20@8)d (c) are often subject to ineffective,
reactive, and punitive interventions from teach{&tsores, Gunter, & Jack, 1993).




Matrix of Studies
The FLIP IT Strategy — Supporting Children Ages 3to 8

Emotional and Behavioral Disorders, 1194—-197.

Shores, R. E., Gunter, P. L., & Jack, S. L. (19€8ssroom
management strategies: Are they setting evenisofrcionBehavioral
Disorders,18 92-102.

Huffman, L. C., Mehlinger, S. L., & Kerivan, A. £000).Risk factors
for academic and behavioral problems at the begigraf school.
Bethesda, MD: National Institute of Mental Health.

A variety of child and family risk factors contritauto early onset conduct disorders which leag
more recalcitrant and intractable problem behaafothe child develops. Some of those risk
factors include lack of prenatal care, low birthgi®, maternal depression, early temperament
difficulties in infants, developmental disabilitie=arly behavior and adjustment problems, and
inconsistent and harsh parenting.

1 to

Hausfather, A., Toharia, A., LaRoche, C., & Engedsm, F. (1997).
Effects of age of entry, day-care quality, and fsgroharacteristics on
preschool behaviodournal of Child Psychology and Psychiatry and
Allied Disciplines, 38441-448.

High quality classroom environments are relatedréater child interest and participation and
lower levels of behavior problems.

Peisner-Feinberg, E. S., Burchinal, M. R., CliffoRd M., Culkin, M. L.,
Howes, C., Kagan, S. L., et al. (2000he children of the cost, quality,
and outcomes go to school: Technical rep@hapel Hill: University of
North Carolina at Chapel Hill, Frank Porter Grah@hild Development
Center.

The Cost, Quality, and Child Outcomes in Child Carnedy produced data on the longitudinal
effects of child care quality. This research begat®92-1993 and followed 862 preschoolers.
The outcomes analysis revealed evidence for a mod@#inued influence on child skills and
abilities into second grade. For problem behavlay found that teacher—child closeness in th
early childhood years had a predictive relationsbiproblem behavior and sociability in the
second grade, with children who experienced hitgmeher—child closeness demonstrating hid
levels of social and behavioral competence.

her

Kontos, S., & Wilcox-Herzog, A. (1997). Influences children’s
competence in early childhood classrooBetly Childhood Research
Quarterly,12 247-262.

Researchers found a relationship between posiéixegiver interactions and prosocial skills an
positive peer interactions.

Newcomer, L. L., & Lewis, T. (2004). Functional laaforal assessment
An investigation of assessment reliability and etifeeness of function-
based interventiongournal of Emotional Behavioral Disorders, (B2,
168-181.

: Evidence suggests that interventions that addhesiihction of the children’s challenging

behaviors are more durable and effective than mmtion-based interventions.

Conroy, M. A,, Dunlap, G., Clarke, S., & Alter, P(2005). A
descriptive analysis of behavioral interventioreagsh with young
children with challenging behavioFopics in Early Childhood
Special Education, 25.57-166.

Teaching young children skills that can be usepdacechallenging behaviors is one of the
most effective, scientifically based interventi@awilable for these behaviors.

Kern, L., Ringdahl, J. E., Hilt, A., & Sterling-Toer, H.E. (2001).
Linking self-management procedures to functionallsis results.
Behavioral Disorders, 26214-226.

Teaching strategies that increase the use of apptefehaviors have been effective in
decreasing challenging behaviors, such as teaskifignanagement skills (Kern et al., 2001) al
peer related social skills (Chandler, DahlquisppRe& Feltz, 1999).
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Chandler, L. K., Dahlquist, C. M., Repp, A. C., &l&, C. (1999). The
effects of team-based functional assessment onethavior of students
in classroom setting&xceptional Children, §6101-122.

Lohrmann-O’Rourke, S., & Yurman, B. (2001). Natistt assessment
of and intervention for mouthing behaviors influeddy establishing
operationsJournal of Positive Behavior Interventions,13-27.

Researchers found embedding preferentedifficult activities to be an effective intexmtion
strategy.

Sanders, M. R., & McFarland, M. L. (2000). The tm@nt of depressed
mothers with disruptive children: A controlled ewvation of cognitive
behavioral family interventiorBehaviour Therapy, 3B89-112.

Interventions that have provided families with babeal techniques for teaching young
children behavior expectations and social skishg positive reinforcement, teaching
compliance, and addressing challenging behavioe hasulted in positive outcomes.

Honig, A., & Wittmer, D. (1992)Prosocial development in young
children: Caring, sharing and cooperation: A bildi@phic resource
guide New York: Garland.

Michalson, L., & Lewis, M. (1985). What do childr&now about
emotions and when do they know it? In M. Lewis &Saarni (Eds.),
The Socialization of Emotion$17-139. New York: Plenum.

Children develop ideas about how to express em®foimarily through social interaction in thei

families and later by watching television or moyigkying video games, and reading books.

=

Zeman, J., & Shipman, K. (1996). Children's expmssf negative
affect: Reasons and metho8&velopmental Psycholog$2(5), 842-
850.

The ability to regulate the expression of angédinied to an understanding of the emotion and
young children’s ability to reflect on their angersomewhat limited; therefore, young children
need guidance from teachers and parents in unddimstaand managing their feelings of anger

Perlmutter, M. (1986). A life-span view of memohy.P. B. Baltes, D. L,
Featherman, & R. M. Learndrife-Span Development and Behayior
(Vol. 7). Hillsdale, NJ: Erlbaum.

Miller, P., & Sperry, L. (1987). The socializatiofianger and
aggressionMerrill-Palmer Quarterly 33(1), 1-31.

Memory abilities improve throughout early childho@erlmutter, 1986) enabling young childre
to better remember aspects of anger-arousing titers. Children who have developed
unhealthy ideas of how to express anger (Miller@g8y, 1987) may retrieve the early unhealt
strategy even after teachers help them gain a heakhy perspective. This finding implies tha
parents and teachers may need to remind and téddrea several times about the more
appropriate and healthy ways of expressing anger.

N

Brown, J. R., & Dunn, J. (1996). Continuities inamn understanding
from three to six year€hild Development67(3), 789-803.

Talking about emotions helps young children undedttheir feelings.

Denham, S. A., Zoller, D., & Couchoud, E. A. (1998dcialization of
preschoolers' emotion understandibgvelopmental Psycholog$0(6),
928-937.

The understanding of emotion in preschool childsgpredicted by overall language ability.

Children gain an impaired ability to understand gamwhen adults show a significant amount
anger.

Preschool aged children better understand emotibies adults explain emotions.

of

Jalongo, M. (1986). Using crisis-oriented bookshwibung children. In

J. B. McCracken (Ed.Reducing Stress in Young Children’s Livék;

Well presented stories about emotions validatedodil's feelings and give information about

anger.
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46. Washington, DC: NAEYC.

Eisenberg, N., Fabes, R., Schaller, M., Carlo&3Miller, P. (1991).
The relations of parental characteristics and prasto children's
vicarious emotional respondinghild Development62(6), 1393-1408.

Young children guided toward healthy and respoesilsiger management are more likely to
understand and manage angry feelings directly aneaggressively and to avoid the additiona
stress that often accompanies poor anger management

Pianta, R., Smith, N., & Reeve, R. (1991). Obseyvmother and child
behavior in a problem-solving situation at schathg Relations with
classroom adjustmerbchool Psychology Quarterly, $;15.

Parent-child interactions have been shown to beigtiee of a range of social outcomes.

Elicker, J., Englund, M., & Sroufe, L. A. (1992)ddicting peer
competence and peer relationships in childhood farty parent-child
relationships. In R. Parke & G. Ladd (Ed&amily-peer relationships:
Modes of linkag€pp. 77-106). Hillsdale, NJ: Erlbaum.

Observation of parent-child interaction in devel@mtally appropriate problem-solving situatio
is a common means of assessing the competencddrechfrom infancy through middle
childhood.

NS

Greenberg, M. T., & Speltz, M. L. (1988). Attachrhand the ontogeny
of conduct problems. In J. Belsky & T. Nezworskd€b),Clinical
implications of attacinent (pp. 177-28). Hillsdale, NJ: Erlbaum.

Research documented a high relation between digeupéhavior problems and child-parent
attachment .

Bus, A. G., & van IJzendoom, M. H. (1988). Mothéild interactions,
attachment, and emergent literacy: A cross-sedtiindy.Child
Development, 59,262-1272.

Researchers examined the relations between eméitgeaty skills, mother-child interaction, and

security of child-mother attachment in a samplé-ab 5-year-olds. Securely attached children
paid more attention to their mothers, required tissipline, received more reading instruction
from their mothers, engaged in more spontaneoulingactivities, and performed better on
emergent literary measures than did insecurelglai children.

Sroufe, L. A. (1983). Infant-caregiver attachmemd patterns of
adaptation in preschool: The roots of maladaptadioch competence. In
M. Perlmutter (Ed.)The Minnesota Symposium on Child Psychology
VoL 16.Hillsdale, NJ: Erlbaum.

Children with a history of avoidant attachmentteit caregivers elicited rejection from peers 3
adults in preschool while children with a histofyambivalent relationships with caregivers we
aggressive and dependent in the preschool se@mitfiren with histories of avoidance or confli
had great difficulty in approaching learning tasks.

[€
Ct

Sroufe, L. A. (1989). Relationships, sell,, andiwiilial adaptation. In A
Sameroff & R. Erode (EdsRelationship disturbances in early
childhood(pp. 70-96). New York: Basic Books.

The relations between mother-child interaction attdchment, and children's competence at
mastering the tasks of the classroom setting rietifecextent to which child competence emerg
from, and remains embedded within, a matrix ofratéons and relationships with caregivers
and adults.

€S

Rogoff, B. (1990) Apprenticeship in thinking: Cognitive development |i

social contextNew York: Oxford University Press.

Over the course of several years and countlessutiens, the quality of adult caregiver-child
interactions provide the child with the self-regalg skills to explore the object world

competently and to learn from the interactions wiidre competent adults. In this interpretatig
child ability, academic achievement, and mothelecinteraction, when assessed at school ags
are highly correlated because of their common agreéntal antecedents.

>

D

Saarni, C. (1990). Emotional competence. In Rariijson (Ed.),
Nebraska symposium: Socioemotional developfpentl15-161).
Lincoln, NE: University of Nebraska Press.

Emotional competence is central to children’s aptlh interact and form relationships.
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Denham, S.A., Zahn-Waxler, C., Cummings, E.M., &natti, R.J.
(1990). Social competence in young children’s pekations: Patterns
of development and chang€hild Psychiatry and Human Developmen
22, 29-44,

—

When developmental milestones of emotional competamne not negotiated successfully,
preschoolers experience problems, both at thedimdater in life.

Cicchetti, D., Toth, S., & Bush, M. (1988). Devafoental
psychopathology and incompetence in childhood: g8sigons for
intervention. In B. Lahey & A. Kazdin (EdsAdvances in Clinical
Child Psychology New York: Plenum.

One critical milestone which could buffer an akngeschooler from emotional competence
deficits, altering vulnerability and enhancing liesice, is a secure attachment with a primary
caregiver.

A second critical milestone of emotional competeisale ability to consciously recognize and
label emotion.

Renken, B., Egeland, B., Marvinney, D., Mangelsdsrf & Stroufe,
L.A. (1989). Early childhood antecedents of aggien and passive-
withdrawal in early elementary schoalournal of Personality57, 257-
281.

A pattern of care characterized by secure attachaiknvs a child to seek emotional closeness
with others during times of stress or arousal.

A consistently responsive adult provides a chilthwa model for competent social interaction
upon which to build other relationships.

Greenburg, M.T., DeKlyen, M., & Speltz, M.L. (19890 he relationship
of insecure attachment to externalizing behaviabtems in the
preschool years Paper presented at the Society for Researchild C
Development, Kansas City.

When children have the ability to label emotiohgyt have a vehicle with which to regulate
emotions because they have experience in attaehiagel to feelings inside and therefore can
bring feelings to consciousness.

Pettit, G.S., Dodge, K.A. & Brown, M.M. (1988). ilBafamily
experience, social problem solving patterns, arnidremn’s social
competence Child Development9, 107-120.

A child who can consider alternative solutions tolyems is less likely to, for example, push
another child away simply because that child iheway of a desired goal.

Pianta, R. C., Steinberg, M., & Rollins, K. B. (B)9The first two years
of school: Teacher—child relationships and deftetgiin children's
classroom adjustmerevelopmental Psychopatholqgly 295-312.

Early teacher—child relationships can develop pagit, being characterized by closeness or
rather negatively, being characterized by confiicfextreme) dependency of the child on the
teacher.

Ladd, G. W., & Burgess, K. B. (1999). Charting teationship
trajectories of aggressive, withdrawn, and aggvessithdrawn children
during early grade schodChild Development70, 910-929.

Problem behavior such as externalizing behavier, (aggressive and hyperactive behavior)
and/or internalizing behavior (i.e., asocial angiams-fearful behavior) has proven to jeopardiz
the quality of relationship formation with teachers

Burgess, K. B., Wojslawowicz, J. C., Rubin, K. Rgse-Krasnor, L., &
Both-LaForce, C. (2006). Social information proéegsnd coping
strategies of shy/withdrawn and aggressive chitdberes friendship
matter?Child Development77(2), 371-383.

When confronted with challenging social situatiosts|dren displaying externalizing (aggressiv
behavior tend to respond in a hostile manner, driseemotions such as frustration and anger
whereas children with internalizing behavior teadvithdraw and avoid confrontations.

Hamre, B. K., & Pianta, R. C. (2001). Early teaefoild relationships
and the trajectory of children's school outcomesugh eighth grade.
Child Development72, 625-638.

Positive teacher—child relationship can functiomasotective factor for children at risk for
developing school adjustment difficulties, due éhavior problems.

Pianta, R. C., & Walsh, D. J. (1996)igh-risk children in schools:

Constructing sustaining relationshipgdew York: Routledge.

Positive effects reported of structured, supporitiveractions with teachers on the social beha

of children at high risk for behavior problems.

ior
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Ahnert, L., Pinquart, M., & Lamb, M. E. (2006). $eity of children's
relationships with non-parental care providers: étaranalysisChild
Development74(3), 664-679.

By establishing emotional supportive classroom atas through affectively positive responses
sensitivity and involvement, teachers can fostelirigs of caring for the children in their
classroom and benefit the development of more ipedisecure) dyadic teacher—child
relationships.

Sameroff, A. J., & Mackenzie, M. J. (2003). Reshatrategies for
capturing transactional models of development: lithis of the
possible Development and Psychopatholod$, 613-640.

Teachers bring with them a set of beliefs abouwati@hships with children, based on their own
history of social experiences, which influencesittterpretation of the child's behavior and the
subsequent behavior responses. Improving teadehravior through direct training of specific
skills (e.g., sensitivity, involvement) may alsodféective, since this (re)education in itself can
make teachers adjust their beliefs and interpretatof children and children's behavior.

Blair, C. (2002). School readiness: Integratingritign and emotion in 8
neurobiological conceptualization of children'sdtioning at school
entry. American Psychologisb7(2), 111-127.

|

Inefficient emotion regulation physiologically ittiis a child's use of higher order cognitive
processes (e.g., working memory, attention, andnifay) in the classroom.

Hughes, J., Cavell, T., & Jackson, T. (1999). lefice of the teacher—
student relationship on childhood conduct problefnprospective
study Journal of Clinical Child Psychologp8(2), 173-184.

Howes, C., Matheson, C., & Hamilton, C. (1994). dtatl, teacher, and
child care history correlates of children's relasibips with peersChild
Development65(1), 264-273.

A high quality student—teacher relationship suppthé child (e.g., offering praise,
encouragement, guidance, and discipline) througti@uthallenging and novel educational
environment to which the child must adjust. Reslea@liemonstrates that a positive student—
teacher relationship characterized by warmth aaseriess decreases children's subsequent
aggressive behavior in the classroom (Hughes, Ca&dhckson, 1999) and is a protective fact
for children at risk of behavioral problems (Howedatheson , & Hamilton, 1994

Dunn, J., & Brown, J. (1994). Affect expressiorthie family, children's
understanding of emotions, and their interactioitk athers Merrill-
Palmer Quarterly 40(1), 120-137.

Children with better emotion regulation skills habeen found to display greater social
competence, better social skills, and greater pepularity.

Urdan, T., & Maehr, M. (1995). Beyond a two-goadhy of motivation
and achievement: A case for social goRlsview of Educational
Research65(3), 213-243.

A positive, warm relationship with a teacher motdgastudents to achieve to please
their teachers.

Denham, S. A, Blair, K. A., DeMulder, E., Levitak, Sawyer, K.,
Auerbach-Major, S., et al. (2003). Preschool enmati@ompetence:
Pathway to social competeneshild Development74, 238-256.

Denham, S. A, Blair, K. A., Schmidt, M., & DeMuldée. (2002).
Compromised emotional competence: Seeds of violsoam early?
American Journal of Orthopsychiatry2, 70— 82.

The emergence of emotion regulation is vital todieation and maintenance of positive
relationships with peers (Denham et al., 2003)dchin who thrive in social interactions with
peers, particularly those who succeed in negatiteractions, effectively regulate their own
emotions and subsequent emotion related behabarsh@am, Blair, Schmidt, & DeMulder,
2002).

National Research Council and Institute of Medici{2®00).From
neurons to neighborhoods: The science of earlydbbibd development.
In Committee on Integrating Science of Early Childtd Development,
J. P. Shonkoff, & D. A. Phillips (Eds.), Board dnmildren, youth, and

families, commission on behavioral and social ssésrand education.

Temperament also exerts a strong influence on emaltdevelopment during early childhood 3
research is revealing the large extent to whichdkk of learning how to manage one’s
emotions . . .is a different challenge for childveith different temperaments. . .” (p 114).

7]
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Washington, DC7 National Academy Press.

Eisenberg, N., Fabes, R. A., Guthrie, I. K., & RejdM. (2002).The role
of emotionality and regulation in children’s soc@mpetence and
adjustmentlin L. Pulkkinen, & A. Caspi (Eds.), Paths to segsful
development: Personality in the life course (pp-48. New York7
Cambridge University Press.

Emotion regulation has been linked to numerousasp# social functioning in
preschoolers, including socially appropriate betia\popularity with peers, adjustment,
shyness, and sympathy.

Children high in behavioral inhibition tend to benstrained and overcontrolled behaviorally, &
this inhibition may often be involuntary; coping yn&nd to be passive and internal regulatory
processes may be stressful. When faced with prahl#mair approach is to repress their emotig
rather than dealing with them.

ns

Cole, P. M., Martin, S. E., & Dennis, T. A. (200Emotion regulation ag
a scientific construct: Methodological challenged directions for child
development researc@hild Development75(2), 317— 333.

Emotion regulation accounts for complex processg®id the simple expression of emotion; i
accounts for how and why emotions direct or dispgychological processes, such as the abili
to focus attention, promote problem solving, anplpsutt relationships.

ty

Eisenberg, N., & Fabes, R. A. (199Emotion and its regulation in earl
developmein San Francisco, CA: Jossey-Bass/Pfeiffer.

y How children learn to cope with stressful, negatiteractions includes not only dealing with
their own feelings of distress and anger, but algb their reactivity to the negative emotions o
others.

Farver, J. M., & Branstetter, W. H. (1994). Presdbos’ prosocial
responses to their peers’ distrd3svelopmental Psycholog$0, 334—
341.

Preschoolers with soothable, persistent, or “etemyiperaments are more likely to display
socially competent behavior.

Denham, S. A. (1998Emotional development in young childréfew
York: Guilford Press.

Greenspan, S. ., & Wieder, S. (1998he child with special needs:
Encouraging intellectual and emotional growtReading, MA: Addison
Wesley.

Joseph, G. E., & Strain, P. A. (2003). Comprehensividence-based
social-emotional curricula for young children: Amadysis of efficacious
adoption potentialTopics in Early Childhood Special Educatj@8, 65—
76.

Some examples of preventive or interventional stias appropriate for preschoolers
(Denham, 1998) that can be utilized in the clagsrowlude relationship building, educating
children about emotions, and teaching children ifipeage-appropriate strategies for regulating
their emotions. Through relationship building, tears can begin to develop trusting relationsh
with the children and set the stage for appropeatetional development. This intervention, ca
be implemented during “floor time”, a five-step pess that is used to support social and
emotional development by engaging with a child belghing them elaborate what’'s on their mif
through gestures, words, and pretend play (Green&p&ieder, 1998). Relationship building
requires the teacher to open communication by ebggthe child during play and subsequentl
continuing the communication by following the chsléead during play (Denham, 1998). As a
result of this communication, positive affect shgrand distress relief occur. Once a trusting
relationship between the teacher and child hasldeed, the teacher can facilitate emotion
regulation in the child by providing security, mtidg appropriate emotion regulation, and
praising the child’s efforts to regulate their eions (Joseph & Strain, 2003).

The “Turtle Technique” is another useful interventfor teaching children how to
regulate their emotions (Denham, 1998). Through téachnique, children are taught how
to control negative feelings by retreating intoittliurtle shell” when they feel hurt or

ips

nd

angry in order to calm down and think about howetgspond appropriately to the situation.
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The teacher then discusses the emotions the shigabling and helps the child express and
channel these feelings effectively. Pictures ofdteps of the “Turtle Technique” can be
posted throughout the classroom to remind childifehe steps to take to regulate their
emotions (Joseph & Strain, 2003).

It is important to recognize that parents shous &le provided with ideas and suggestions to

develop appropriate emotion regulation in theitdriein. Some of these suggestions may include:

creating a secure emotional environment, helpinigiein understand emotions throughout the
day, modeling appropriate emotional responsesgysietend play to provide opportunities for
children to understand and respond to variousrfgsisupporting regulation of emotions, and
recognizing and praising children’s efforts to riegei their emotions (Denham, 1998; Joseph &
Strain, 2003).

Denham, S. A. (1998Emotional development in young childrétew
York: Guilford Press.

Along with relationship building, teachers can poiepreschoolers’ emotion understanding b
exposing them to feeling words, utilizing these dgto label affect in themselves and others,
recognizing that actions can cause emotions. Tdehta can then utilize social problem solving
to improve the children’s ability to think througind resolve interpersonal conflicts effectively.

and

Joseph, G. E., & Strain, P. A. (2003). Comprehensividence-based
social-emotional curricula for young children: Amadysis of efficacious
adoption potentialTopics in Early Childhood Special Educatj@8, 65—
76.

Empathy can be taught by having the children reizegand label emotions in themselves and
others when thinking about the consequences ofigniuto interpersonal conflicts. These
technigues can be implemented as part of the cluritas well as during the school day
when incidents occur. For instance, the teachereaah stories involving a character who

is facing a problem. Throughout the story, the heacan pause and have the children discuss
how the character may be feeling and what he makibking. The teacher can then assist the
children in generating possible ways in which tharacter can appropriately regulate his
emotions and resolve the problem.

Eron, L. D. (1990). Understanding aggressidulletin of the
International Society for Research on Aggressi@)519.

Snyder,H. (2001). Epidemiology of official offendinin R. Loeber&
D. P. Farrington (Eds.§hild delinquents: Development, intervention
and service needpp.25-46).Thousand Oaks, CA: Sage.

Without early intervention, behavioral problemstsas aggression, oppositional behavior, or
conduct problems in young children may become atyztd patterns of behavior by age 8

(Eron, 1990), beginning a trajectory of escalatingdemic problems, school drop-out, substar]
abuse, delinquency, and violence (Snyder, 2001).

ce

Patterson, G. R., & Dishion, T. J. (1985). Contfilbos of families
and peers to delinquendgriminology, 2363-79.

Parenting practices associated with the developwoferdgnduct problems include inconsistent
and harsh discipline and low nurturing.

Patterson, G., Reid, J., & Dishion, T. (199®\tisocial boys: A social
interactional approaclt{Vol. 4). Eugene, OR: Castalia.

Brestan, E. V., & Eyberg, S. M. (1998). Effectivgyphosocial
treatments of conduct-disordered children and adelas: 29

The most influential developmental model for desiag the development of oppositional
behavior and aggression in children is Pattersih@ery of the “coercive process” (Patterson,
Reid, & Dishion, 1992), a process whereby childesrn to escape or avoid parental criticism
escalating their negative behaviors. This, in tlgads to increasingly aversive parent interacti

Py
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and escalating dysregulation on the part of thilclihese negative parent responses directly
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years, 82 studies, and 5,272 kidigurnal of Clinical Child Psychology,
27,180-189.

model and reinforce the child’s conduct problems.afesult of Patterson’s theory, the
primary approach to treating early onset condugblems has been to teach parents to be mor
positive and less harsh in their discipline stfesStan & Eyberg, 1998).

Coie, J. D., & Dodge, K. A. (1998). Aggression amdisocial behavior.
In W. Damon & N. Eisenberg (EdsHandbook of child

psychology: Vol. 3. Social, emotional and persdgalevelopment
(5th ed., pp. 779-862). New York: Wiley.

An approach to treating conduct problems, nametggctly training children in social skills,
problem solving, and emotional management. Theryheioderlying this approach is the
substantial body of research indicating that ckitdwith conduct problems show cognitive and
social skills deficits with peers.

Kazdin, A. E., Siegel, J. C., & Bass, D. (1992)g@itive problem-
solving skills training and parent management trgnn the treatment o
antisocial behavior in childredournal of Consulting and Clinical
Psychology, 60733—747.

A controlled-trial evaluation with diagnosed chéddrdemonstrated that teaching children socié
I skills, problem-solving, and anger-managementeiias is effective for reducing conduct
problems.

A

Kellam, S. G, Ling, X., Merisca, R., Brown, C. i& Jalongo, N.
(1998). The effect of the level of aggression i finst grade classroom
on the course and malleability of aggressive belranto

middle schoolDevelopment and Psychopathology,185-185.

Poor classroom management skills and low ratesaafter praise lead to classrooms with
higher levels of aggression and rejection; thes&jrin, have been shown to influence the
development of individual children’s continued cantiproblems.

Hawkins, J. D., Catalano, R. F.,&Miller, Y. (199Risk and protective
factors for alcohol and other drug problems in adoénce and early
adulthood: Implications for substance abuse prémeresychological
Bulletin, 112,64-105.

Inconsistent and negative teacher, as well as pan¢égractions with children are considered
proximal links in the chain leading to the escalatbf conduct problems, academic failure, and
later development of delinquency and substanceeabus




